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Introduction: The Worlds That
Undergraduates Make

In the spring of 1983, a black freshman at the University of Michigan
summed up- his first year in college: “Pm baving no fun.” The students
aronnd him were so bent on work that they walked to class without looking
up and then rushed back to study: “nobody is willing to stop and tlk to
each other.” All he heard around him was GPA—grade point average:
“hree letters that [ am tired of hearing.” He mimicked what he disliked:
“Why should I mess up my GPA? Why should I do ¢his to my GPA?” He
had come to college bocause hie saw it as 2 chance “to get away, to find
yourself” But college had turned into “study, study, study.” With everycune
thinking about grades, he felt cheated: “Yon don’t have time to expand.”

A white friend down the hall agreed. He bad not found what he had
locked for in coming to college, “that other side of eollege life besides
2cademics.” He did not held his professors or deans responsible for the
competitive, tense amosphere. Rather he blamed his fellow students, who
— "t0a teady to grow up"—wanted to jump from high school to career.

- hat he heard around him was “L have to geta 3.5 to get 1o med scheol.™

As a result “the stuff in berween is kind of lost,” what he had come 1o college
for: the “freedom to find out what to do.™

As these freshmen tealized, this is a difficult time 1o be 2 college student.
The pressures are great; the life, often grim. Although undergraduates enjoy
pariying on weekends that can begin on Wednesday night, they confioe
their friendships to the narrow social groups from which they spring. For
some, extracurricular activities form part of their work or recreation, but
the college no longer inspires any sensc of community or service. Few
college students ask existential questians about the meaning of life. As they
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compete for the grades that will get them into professional schools, they
allow themselves Little room o grow and become. College moves them

along ta 2 job or 2 career, but for most it no langer serves to [iberate their
souls.

What is the cause? Are undergraduates really only children of whom we

should expect little? No; earlier collegians, equally youthful, were nor

content to be dependent sans and danghters, They demanded to be consid-
ered adults. Are contemporary students less villains than victims, caught by
economic forces beyond their control? Perhiaps; bur other generations of

students confronted in college the harsh challenges of an unfriendly future -

and yer aliowed themselves the pleasvres and the pains of an intense college
world. What makes the 1980s different?
The answer lies in the collective experience of undergraduates inherited
gnﬁ:ﬁg%nggnagnmogmm?%n&nﬁaﬂgwu
entering college, freshmen step into 2 complex environment containing
alternative student cultures, ezch with is own standards and values, These
particular undergraduate worlds give form to students’ lives and meaping
to their experience. Collegiate canons shape how studenss perceive both their
formal education of courses, classes, and books and their informal education
of social relationships, organizations, and ritnals, Although college authori-
tics have attempted to mold undergraduate worlds, they have succeeded only
in setting the outer parameters of permissible behavior. College faculty bas
seen Mtself as determining students’ lives through the courses that it teaches
and through the power of personal influence. But professoriat words and

gestures have been filtered through the evolving aultures of students” own

devising, 4

Eighteen-year-olds who leave home to enter college feel as if they are
embarking on a great adventure in which all the choices are theirs, In part
this is true, for the college world contains z number of possibilities which
give the appearance of choice. But college stndents enter 2 social order that,
like the communities they are leaving, has emerged from an earlier time.
The undergraduate cultures that today’s students inherit have traditions thar
shape the way those within them see their situation and act.

The multiple contexts in which these erzditions operzte have undergone
radical eransformation. As the United States became an industrial nation and
world power, higher education shifted from a marginal to a central force
in the polity. The number ard proportien of young people going to college
greatly increased. Their socioeconomic compaosition shifted. And the rela-
tion between higher education and their futures changed.

In 1800 roughly 2 percent of young men went to college. They were 2

4

¥- woﬁmﬂni
: small urban prof

Introduction: The Worlds That Undergraduates Muke

anging 1 early teens to she thirtdes. The

mo .Hn”n Mwn sons MM munmunm_wwﬂ _ubn”.wm ubmw Northern Eﬂﬂbnm._m a”.n_n“
eager for the polish of the gentleman. Also young were the omwmunﬂwwn pof de
iomal elite, in college to attain skills comparablc £ i
fathers’. The oldest came from modest farms with the clear EHESNS&
wonoﬁn. ministers. At first counting in 1840, 16,233 students were repa
; .Huﬂ.n &nn.RMH.nBE saw important changes in m:m,_ﬂn Mﬁwﬁmﬂ
the population rose, the numbers of enrolled uEmnc. ts ince e o
Enmoﬂﬁﬂ 85,378 students in 59% colleges Mnﬂnﬁnﬂ“.ﬂ“ﬂﬂ” nrM EMWW..L
annﬂ_o.ani_m Enﬁmuoﬁhwawm_ﬂm,w .wmwﬂuﬂmwm Monnﬁwﬂm 1862, the national mﬂ_ﬁ_“ﬂh—num
pﬂnﬂmnn_ﬂ.umo foster agdicultural and mechanical taining and nrmomm“qoﬁwu

lic jnstimtions. Philanthropists endowed separate Scmmﬂ_nm
WMWEE”_Q. and some institotions integrated ﬂrnn..mnm mﬁﬂ.“?n”_wu - mnﬁ_pn;uu.w«m«
,msil the 1880s the proportion of young Americany
&»%ﬂé&&gmﬁwwuagm—n America was largely Eﬁnﬂn.. . u“a“q monmnuw
credentials and gave youths Emnwﬁpons_goﬁmpﬂﬂwmﬁm n%
of ways. College had {imited usefulness. For well-p wnmﬂman_ﬁm om

flered the good times they had come to expect, conlacts wi thoss o
e o kind, and the foundation for the culiture of gentlemen. Fo .
MM_».EMH_”_U& of the urban elite with professionat fathers, college promised

extend status into the next generation. For the nﬁihﬁw it _MH_”& s” QMM_."
8 i i at a
into the professions, yiclding entry into the .E.m&.m class od acleas amoce
i wwmum_uunauﬂnnuﬂr E.E&E&Eﬁw& ! s Wt
gﬁ - - -
Eoour..?hm from the ministry to education, ._c_.ﬁnu._hﬂu.. Bm_nonnhmvﬂﬁnuhmnra e
iculrure, pharmacy, and medicine. They now included womex, m.om e
mn ?o&«mr came to oollege for general culture or to ﬂ.ﬁ:m x the
fessions, especially for schoolteaching, For young men looking EMR e
waaﬂnnn&_.”ww in business a3 entrcprencurs or s MANAEET, _H..ﬂlin.m hers s
lictle incentive to go to college. Far better to begin Jqoﬂ_ﬂu.m y e nm -
useful experience. Even some doctors or lawyers might bypess col
secondary school) and study with 2 practitioner or go £ an mdepen-
Mq“ rofessional school without benefit of the liberal ars. N
B m.&n end of the nineteenth century the rate of college-going rmmmEuhm
uﬁmw rise. In 1880 less than 2 percent of n_uch rﬂﬁhnnn.rmﬂmmnﬁrﬁn:r&m e
o e vwwwﬂmos_wmmﬂ oMnoME&womd& ten or twenty
ieth , the num y do d
Wanﬂwnh Goonw._“ﬁwwan of those berween cighteen and twenty-one ak
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tended college; by 1920, 8 perceat; by 1940, 16 percent; by 1950, 30 percent;

by 1970, 48 percenct

What explains this increase? Changes within the educational system.
provided the necessary support. Higher education built on the elementary
and secondary school system that vastly expanded in the nineteenth and
twentieth centuries, preparing larger numbers and proportions of children
over increasing numbers of years, Except among those training to become

schoolteachers, hawever, this did not in itself generate new college enroll-
meats, In the course of the twentieth century, the ratio of students in colleges
and universities to those i primary and secondary schools shifted from 1
in 80 ta I in 10. This suggests that more important than the number of
students prepared te go to college was the proportion of those prepared
students whao chose to enter college, The twenticth century saw the founding

of new institutions of higher education to atrract students. So had the

nineteenth century. The difference in the twentieth century was that students

came ta the colleges, old and new.

The true source of the pull of higher education on American youth was
the transformation of American society. [n the ninetcenth century the
Uhited States became an industrial nation, Beginning with textile mills and
railroads before the Civil War, the application of machinery to the process
of production vastly increased the output 20d the scale of manufacturing.
After the war the development of heavy indusery and growing prodaction
greatly intensified the process. Natural increase and immigration swelled the
population. Agriculrure, which once occupied the bulk of the population,
required fewer hands.® Chaages in saurces of power from water to coal

brought factories to cities, As manufacturing was added ta mercantile enter-
prises, cities grew aad spread across the continent and attracted dwellers from
American farms and from Furope and Asia. The wave of consolidarion
gathered finms into large combinations, Beginning with the railroads and the
federal government, burcaucratic organization spread to these combines.
American business and manufacruring corporations began to hire new kinds
of employees: a vast army of white-collar workers, such as bookkeepers and
clerks, and a smaller number of professionals, such 2 corporate lawyers,
accountants, engmecrs, and architects. Growing urban populations and
greater wealth meant the increasing nieed of goods and services of alf kinds
and the mere frequent resort ta experts—doctors, dentists, architects, and
lawyess. In the four decades after 1870 the number of professionals increased
over four times to total 1,150,000 by xg10. It the same pericd, those in

finance, real estate, and trade more than trebled, amounting by 1910 to
2,760,000.7

é

i jonal education
Hmn&un“ﬂﬁh. methods and reshaped graduate and professional
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Tn the post-Civil War years highes education was altering in form and

many i i th century came the

f th experiments of the nineteen j

v QE.MP wM new approach to knowledge and Sannwnbn” mﬂm MMW
EMMQ ;:mEmEnmn: reshaped the Yiberat E..Fpm&nou. with the d

. nnﬂﬁun ommi»wmnnnmnawmm. frankly vocational subjects, such as eagineering

became college-tevel courses. Innovative teachers intro-

incorporate scientific and technological : Wnoﬁ_&mm.m wﬂnﬂ_w n_.nMH n....”

Hnumn.nnwnw& professional associations mnﬂﬁm MH_&_HH for eatry that .

i ited schoo! c nMPEHvﬂoE. s :

ired praduation from accred ) censing rations
w.“bohmﬂnmouu_ schools, once independent, associated with universities

creasingly required 2 B.A. degree mo._. entrance. ) o
As MMHMnmam education in America changed, so did the prospects

| i ite: collar
youth and the place of college in their tives. While ﬁnwn_womﬁruﬁuno

i » ~ » X =
- business had always favored those with copital and connections. College

becam benefits, acquaintances, and learn
¢ the place to extend these .uBR_nu_..w ranoes MMn. Jeocn
how to lead. As more and more middle-class you BHH : £e, some
£ them aspired to these advantages. They saw ncuhmmw_uo Emnabﬁnﬂauh&mnﬁm.
. quiring not only business and accounting skills but aom.un.aH mdsye
M the 19205 going to college became pormal for uaﬁr from the broar
Mh.n& of the middle class. They BEn.mno.E meﬂBSb.aE s ind s
wnﬂﬁn they perceived college as their principal access to
While many in the middle class had their eyes on rﬂm_uw.wm. some “MM.”RHM.
the rofessions, ofd and new. In this nﬂnw were .E:.Mumw y some o
Sﬂumhnfm_uum. by the small pumber of ﬂﬂfﬂw.&mmmu nﬁmmnnmu oMmmm n.mm.n. - Family
acking, connections now enbanced by college), 11 nd luc
w. Eﬂm_nwmwbu%ﬁﬁnnﬂmmbgwréﬂﬁ.wﬁﬁ%n&hﬂm
Eumwnocmm.ownoo rations, engineering provided one of thesurer routes to man pm.mnu
_M.nnm”m The muwmﬂ._.umbm salaries of the new .don»mn.nm. and Hm_naw.”nmw de
manded competence proven thraugh m.am—urnom nEMEer Rn...m Jooke:
to professions, such as corporate law, that _WOE.G& m.ﬂo:nmo 8nuﬁnmmn.b=nm d
i . The few of the aspiring pocr Who entere outios
EnQum.w themselves for occupations that promised dm.ﬂ»H mo H o
P For those hoping to enter the professions, new standar _u_ﬁﬁ_umnamonu
mnntnn:hmou ineeri ﬂnmnom or admisston into law schaol Emw..rw,_._mnnﬁ ”M
_w“pnmum grades, but to some employers academic achievement began
m -
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law zeview became a saurce of prestige respected by prominent law firms.

By the early twentieth century, a coherent, though heterogeneaus, educa- |

tional system had emerged in which the instirutions of higher education sat

at the top. Children moved up the grade ladder of elementary and secondary |
schools. Upen graduation, those with backing and motivation entered col-

lege. In 1910 there were approxzimately 150,000 undergraduates in American

colleges and universities. Roughly one-third tack the classical coarse, as it

was then defined, to prepare themselves in a general way for business or for
professional school. Two-thirds taok courses geared ta vocations, such as
engineering or accounting.'® After receiving a B.A. or ifs equivalent, those
intent on 2 profession, such as law or medicine, that required an advanced
degree then attended a graduate scheol within a university.

College students increasingly went to schools under public control. At
the turn of the century, there were almost 3 studeats in public colleges and
universities for every 2 in privare; by 1065 there were almost 2 in public
institutions for every I in privatc.!! The two-year community college arose
t0 opex access to higher education to new segments of the population,
cliiming entollments of over one-half milkion by 1950.12

Certain colleges and umivensifies became competitive by the mid-
twentieth century. Their graduates fared for betterin occupation, leadership,
and income. In al! institutions, but especially those with open admissions,
grades became the means to sort students. Poor grades forced some to
leave, flunking cut. OF those who remained, some stayed in place, merely
graduating. Others made high grades and advanced to gradvate and pro-
fessional scheols. In 1960 over 75 percent of Yale students anticipated post-
graduate maining, in contrast to 20 percent in 1920 going on to graduate

work.13

Despite- the emergence of a stratified educational system channeling its
most achieving students into the professions, a dual relation between the
American occupational structure and higher education has persisted. Al-
though in the twentieth century more positions of high income and prestige
have required high grades in college and professional school, sectors have
remained where academic achievement has counted for little, and family
background, confirmed oply by college admission, all. Untit the ro6os the
children of alumni still bad preference in Ivy League colleges and aniversi-
ties. Right connections led to the right clubs and the right firms. Quotas
in private institutions limited the number of Jews; autside the Negro col-
leges or the public institutions of the North, racism effectively barred all
but a few blacks. Jews might make [aw review, but discrimination within
major corporate law firms limited their entry into jobs and partnerships and

i

|
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relega restigious and less lucrative forms of _nmu—.wﬂnmon“:
Alth Hﬂgﬂﬂ _HRMMM& in the last decades, m..hﬂm_.:.n QnﬂEn
Qn_»”“mrum been partially able to protect itself m_”oE the n_w_Emam wnn_mn_”hw
achievement. Moreover, entreprencurship continues ta bring nnﬂuhmmrmm >
few. Although large firms have dominated the economy, 2 scctor has

BnMrum open to small business. Here, where good fortune, determination,

and an idea or product count, no high-level educational credentials have

necessary, although they might belp. . . )
_ummmﬁ as the ninnmnn_uwvnﬂwg has progressed, an increasing mnomwn.ww_““.
positions of high income and _Mnnmﬂmn rvd.n nﬂ-ﬁh&&p%ﬂﬁ .M_Mﬁ_h - an
ional training. Because of the manner M w. us.
MM*.HMH force there are no accurate totals for professionals as 2 group.

specifics in health
! ifics are illuminating, In xgo0 there were 131,000 in
”.._M._.”m”n”qrmnw included healers and chiropractors as well as physicians and

surgeons. By 1920 there were 157,000 m_dauﬂnuu ici rﬂnm-m mEWnoum_w &“MM—M
aumber ¢hat rose to 195,000 by 1950. During the u__wmnﬁ_a mn“H S
jedges rase from 108,000 t0 184,000; »Boabﬁn_w and auditors,
,000; scientists, from 12,000 to 302,000.7
N um%nwﬁﬂﬁm with World War II, the demands %E&Eﬂhwﬂgﬁnﬂ%ﬂ
created new positions in nnm_unn:b.m.. ing and nu”m.ﬁgmu. e e 191
150,000 mew jobs in engincering »m.wnnhnm &:n”“wmgm c ¢ 10405
For those with educational credentials, EmE.. go nBE«.Emn -
cracies had jabs with the possibility of rapid advancement. .m&omua_»nm&w
schools and frms softencd their quotas. Colleges and universi o
oﬂmnm.oo to discriminate in their professorships. Between 1950 and 1970 p e
proportion of the employed holding professional positions Mn.nﬂ from nuﬂ
percent of the work force to 12X pexcent- The number of gevernm
Fcials. salaried busi . . :
trained .nu professionals—rose markedly. In contrast, both nrn%. e posi-
tion and the absolute number of independent businessmen e
Douri ing these years higher education underwent esormous expansio n et
211 levels—community colleges, fousyear an._n_uom_,”o”_bmu .E”nﬂ-ﬁﬁ he
i i on’
was in the public sector, and it received the share
Wlﬂnnn.n mnﬂ_mqwuﬁ_un late 1970s the ratio of public ta private enrollments ﬂuﬁo
over 3 to L. Increasing numbers went, at least for their first two years, »
community colleges, whick drew roughly 40 percent of nnmﬂmﬂmcﬁa.. At
the same time, a small number of prestigiots private colleges u.E—EMHnMMoﬁ:
faced a rising Aoad of applicants competing for scarce places in | .
lleges. Graduate education mushroomed to include over 1.3 million taking
0

graduate and professional courses.!”
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Shifts in employment patterns and educational opportunities in the past
and present matter because young people have their eyes on the future. Their
initial decisions of whether or not to enter college and of which college to
attend are shaped by their economic and social position and career expecta-
tions. Se, teo, are their choices once in college. On campus they are
confronted with conflicting worlds. Te a farge extent cxisting student
socicties do the chicosing, sorting students out by wealth, status, and gender.
But to some degree assent is necessary, requiring students to decide which
group to join 2ud whether or not to try another.

In addition to economic and social pesition and hopes about the future,
undergraduates have brought basic human differcnces to the creation of their
college worlds. They have varied not only in that they have been rich and
poor, male and female, Jewish and Gentile, black snd white. They have also
differed in their need for others, their casts of mind, their approach to
knowledge, and their desire for action. When all undergraduates studied the
same curdculum, formal higher educarion did oot mke their variety into

account. As the higher fearning grew and changed, greater flexibility in
courses of study accommodated many more kinds of students. Though
wide-ranging in its offerings, college has nonetheless presuppased that its
young population was willing to spend long hours alone in study. This may
have satisfied the inquisitive or contemplative who enjoyed being by them-
selves. Gregarious doers, however, may have felt compelled ta seek company
and action ocutside of class, '8
Humans differ profoundly, but in any society and era certain types tend

to dominate. On a familiar level we think of the distinctive traits of N

Americans and those of other nations, and look to foreign observers such
as Alexis de Toqueville ro inform us about ourselves. We alse imphicitly
accept the notion of a Representative Man, one who from Ralph Walde
Emerson’s time until ours has captured the spirit of the age. David Riesman
percesved a basic shift in the American type from the mdividvalistic, inper—
directed men of the nincteenth century to the peer-orented, otherdirected
ones of the mid-twenticth century. In the zg60s Kenneth Keniston and
Robert Jay Lifton posited that the needs of post-industrial sodiety were
Creating a new protean maa. In the 1970s Christopher Lasch characterized
the American—emerging in what many were cailing the age of “Me-ism”
—as yardssistic.

In the twentieth century it has been a fashionzble intellectual pursuit to
Jink these changing types of Americans to evolving child-rearing practices.
This reached absurd levels in the 1060s as critics rushed to blame student
unrest on the advice of Dr. Benjamin Spock. Although the linkage is sabject

1c
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| to abuse, it is too useful to relinguish. #E?EE&BE&&O& students
- Lave sorted themselves out i college.

Young people have come to college from widely divergent backgrounds

,“ with very different life histories. In some households they have been implic-

itly encouraged since bicth to be gregarious and expressive; in athers,

. wal
: introspective and gbedieny; in others, independent and questioning. Paren

i shaped young minds and
%ﬂwﬁ%ﬁm R.HMM_M“LW wB E&HBHEmwu_uﬁﬁnmuﬁwﬂM a great deal of
anmuﬂwum g 1 19
ﬂnﬁﬂh M“— “«“ﬁﬂwﬁ Mﬂmﬂnaﬁﬂ &Ehnm..oﬁ .ommcm&.omrnﬂ ﬁw—n MMWRM
Ve inner dimensions of choice. Because family mowﬂhu is rw.nw_“n:mﬂswmr e
child-rearing practices, the external and the inter: Mr»wrﬁﬂmmmnm
H&nﬁmﬂwﬁﬂ have found the form of college experience aehas e
theam. But college students have been nanh”_.omﬂm with only a tod MWMH
toire of possibilities. Given the many varicties of homan Tsnmamn.mmnr e
college, some students have not had 2 Snamﬂﬁ&mom“_rﬂﬂ ey
has created the conditions that have made for personal unhappiness,
i € - - -
E—m_ the —wnw Mmﬂﬁqﬁg American youth in college m_“__w& into
S.._.ow_uumwn paths. Undergraduates Ewm_ww become 3% BMHPEE mHEEhoE -
atsiders. As women entered coeducational ubm.. u_.uu g mm.nEan fons of
Mwmrﬂ education in the mineteenth century, distinctive s
E%Q&wﬁ%gﬂhﬁn&w&aﬁﬁ cmmnnr.“_nwwun
n“nﬂs._mﬂ” availzble to both men and women. These three conten m.nn_wn
wumﬁmﬂmﬁﬁ cultures and their female counterparts arose from %ﬁn -
historical contexis and were linked to saciceconomic position an penso

ﬁM&% I svasbosn i the viclent revolts of he lte cighteenth and carly

eteenth i l lleges experienced a wave
i turies. All over the new nation collcges ; c
M_%n&_na.qwﬁa:mgm uprisings, E rww_wn hﬂm&mﬂﬁ&% nMMMMMMw uMM_Mm
L T q wi :
S e e and Northern merchants. Eﬂ.mﬂ&%
ung men who valued style and openly pursued ﬁ_urHM” d“nn mbuwﬁmh
Manwn presidents and faculty m«ﬂﬂumbnwnomanﬁrﬂn” in their p ﬁﬂ.ﬁ y
case, the outbreaks were forcibly suppressed; but e ncs.mEnEE " gm-énnoqﬂﬂ
omhm. Collegizns withdrew from open oon.m..cbﬁnbb no~ m (0 v
mﬂnum of expression. They forged 2 peer consclousness mrumm Wﬂp— i
that of the farulty and of serious students and gave it institutionzl expresst ‘
in the Fratemity and club system. e
B GM_.—omm life was altogether agrecable to affiuent male adalescents

Ir
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nineteenth and early twentieth centuries, [n the competitive world of peers,
college men could fight for position on the playing field and in the newsroom
and leam the manly acts of capitalian. As they did so, they indulged their
love of rowdiness and good times in situalized violence and sanctioned

&nﬁum.nggroowmm&uﬁmﬁﬁrnm&nngnrﬁ—ﬁmnw?naﬁmu |

life, but oo right-thinking colfege man worried about marks beyond the
minimum needed ta stay in the game. Faculty and students faced each other
actoss the trenches. If cheating was needed to win the battle, no shame
inhered in the act. No real college man ever expected to learn in the
classroom, not at least the kind of knowledge that bore any relation to his
future life in the world. No, callege life taught the real lessons; and from
it came the true rewards,

The culturc of the college man tack its mythic shape in the late nineteenth
century. In 1896 Henry Seidel Canby dragged a suitcase of books fron the
train to the Yale campus. As he crossed the New Haven Green he felt himself

Joining the thousands of collegians who had left their families and the past
1o step “overnight . . _ ehrough the cpening door into traditien, a asable,
sympathetic tradition of youth. Et was our privilege to be bom again,
painlessly, and withaut introspection.” What he saw in the Yale he ap-
proached was not “the dingy halls ornamented with pseuda Gothic or
Byzantme,” nor the high-minded world of scholarship cultivated by the
faculty. Rather before him loomed the prospect of college life, “a litle space
of time . .. where the young made a world to suit themselves."2

As traditional college life created an adolescent peer culture, it linked

studenty on any particular campus in 2 network of shared assumptions and .

joined them to their fellows in other institations. Youthful high spirits,
insubordination, and sexuality helped to shape its forms. Buz equally signifi-
cant was that part of adolescent meatality that looked to the foture snd saw
college as 2 staging ground for adult life. College students had their eyes
on the society that they were about to enter. To ar important degree; the

~ college world that they made was their reading of the present so that they

might claim it for their future. To those heading for the combat of American
eapitalism, the trials of the extracurriculum appeared to offer valuable
lessons.
- Yet traditional college men were not just adolescents. They were adoles
cents in a particular context: they were a subject people. They entered a2
society in which they did not make or enfarce the rules, The world that
some of them created—college life—was their effort o protect themselves
from the harsh and seemingly arbitrary autherity of their faculty.
College authorities generally insisted that students regard college a5 2
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i coied needs in the ho;
: : 1od of self-abuegation in which they d maﬁ_nuo _Em.m“.n mnﬂm wm_unm
§ ard. Fearful of disruption, college masters forba o the
‘....amnnmnammngng easures nﬂuwﬂgmnmnfn%o:muom&mﬁﬂunb
i m_mnﬁm EMMHH M“Em to .W“En and punishment. College men a5 the »MH
: mBmEn ing ground for their adult lives; nrnA insisted, roﬁ.ﬂ_”“?nmh
‘ MBEMMMEnH_ nawunonnnmEchmongrmnﬂumnoﬂE&HEmr
p o Eaﬂw%m%omﬁﬁ_ni&;aﬂwwﬂ b
i “m”»%nn for the excesses that accompanicd indulgence; uwmnmhnﬁ_.a 1o
F  doe cach other as they were judged and om”ﬁnm»w %&Q&.
.. ..BHWRU& with being caught and sympathy to the nHun o aiied
ol By nid e hy did o
, ith each other against their . hat | >
: WMHHM&SDL prejudices of their era pnm._uawmﬂ.m &%ﬁg
f While their words suggest a degree of egalitarianism, o L.
: as intensely hierarchical. What callegiate .mnn_oanwﬂ.n thnwm.ﬂ R
anﬂg&mncnmﬁwgﬂﬁnﬂpaﬁycm he o e e
 § created their own where athletic prowess, grace,
I e i nstant
mFM_MMH WW:«mM life proved both stable and HMMNWWMMH Mnﬂumndu_u_unm nMMQu o
.wa_ﬁ @nﬂ“mﬁaﬁﬂ.ﬁ“ﬂ“«” MMMM_ .“m its disdain for those outside its
emic w

onhnma_m.nrhno:.mmﬂ
Iministrati .argﬁnﬂamoagﬁwﬁ.ﬁn R ith
om&nammm m»mnmn_ Hu .Hnmong.uﬂntuwmﬁmn»Boum peers- mEn._Hmm.u“MMMEu
man N nfirm prestige on CUTpUS.
e e o e e S

always one of college life's distinct Irank and enjoyed their kinds of

Men had always smoked and vinds of
“MMM_H Vmuwu.ﬂ they did so in the company o_”.ﬂoBMP and WM& En“”MG ifed
7. As later in the century new templations, Pleasires,
ided, of the college men.

. ived the espedially diligent
f academic work. They have perceiv ; diligent
”M“_M »Om the “grind” and the student secking faculty friendship as

£} 37 € '-* -
m.w ch anﬂnu”ﬂomnwmwﬂommmcu have been mecessary because college life has
u
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always bad to contend with a significant number of students who have

wanted no part of it—the outsiders. Ta the early colleges came some men

for whom higher education was intended, those studying for the ministry.
By the carly nineteenth century their nimbers increased, as poor men, often
in their twenties, came off the farm, fired by the ambition to become
ministers. Bither by inclination or cut of fear, the firture ministers avoided
the hedonism and violence of their rowdy classmates. Studious, pelite, and
respectful of autherity, these hardworking students sought the approval of
their teachers, not of their peers. Of an evangelical temperament, they
brought their highly developed conscience with them to college. Through-
out the four years they remained within the culture of their parcars, a
culture shared with their faculty. Some were ministers” sons and pattcrned
their lives after those of their fathers. Others were paor and ambitious: col-
lege offered to them the chance to rise in the world, During college
vacations they frequently caught school. Such men were rewarded with
tutorships upen graduation and pulpits a few years later. The ministerial
claim weakened in the pincteenth century, but not the pattern these stu-
deats had established.

When the fratemities formed, these students stood outside. At some
schools they banded together in an anti-secret society; but mainly they
remained independent. College was for them not a time for fun, buta petiod
of preparation for a profession. They focused on 2cademic, not extracurricu-
lar, success; sought the approval of their teachers; and hoped, by dint of hard
work, that achievement in the fature would compensate for the trials of the
present. -

Beginning in the mid-nineteenth century other outsiders took the pastors’

places: ambitious youth from all over rural America: the first college
women; immigrants, especially Jews; blacks; veterans after World War IE;
comumuters; and, beginning in the 19605, women continuing their education.
Such students have looked askance at their more playful clasmates ta
wonder how they could waste their time with foolishness. Some outsiders
entered with a clear vocation which, whether it was Greek grammar or
engineering, absorbed all their encrgy. Others became infatiated with the
content of what they were studying. But whether vocationally or zcadem-
ically motivated, the outsiders avoided laoking at other students and di-
rected dieir gaze at the faculty. .

Nineteenth-century college professors hiad a clear notion of the good
student. They tried to form him through penalties and rewards. Faculey
offered studenss high grades, membership in honor socicties, and awards
for excellence. Those who called themselves college men creared an altern-
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i those of pro-
i Emwﬁrﬁﬁmggamuﬂnoiﬂmgmﬁmk not
.M“Mu“w “.MMvn_nEmnnn& the good student; the cutsiders, hewever, who hoped

" o risc above their station, worked for high marks and professorial recom-

ﬂrnah....moanmor of American society an”r.Wm .H__“Mﬂ .mnﬂuhm“n_m M.H”hﬂ
can education and new opportunitics mon_._“n -u:Bvﬂumum. Ton commgone
of the university and changes in the colleges altered many of the Sﬂm:.um..um
of undergraduate life. To this new sitnation, college men and outsiders

seacted differently. College life shielded those umnder its canons from many

of the changes, and they continu nmagvrﬂwuomnnnudwnpa. -nqr_.n”Dn.HMM
tor business success, Qutsiders saw and used the emerging system b
il ad Heading for vocations and professions, old and pew, rvMM
whﬂuon_ﬂﬁ“ﬂw.nﬁin&ﬁn and sought ta do well. They »nnnwvﬁm the bard
discipline of study and its stimulafing challenges. They mn.MH.n_..W n_nuaamﬁoﬂu.
Ehﬂgomoo%mbhwmpﬂnm%nwnwomrﬂﬁm pr:

as mentors and allies, not
tagonists .apnwmnrmmﬁm. EDEMEB._Q_EE%&EEQ. :
Mo”“— and managerial sectors of the economy. A few entered the exciting
i ife of the mind. o
" G O&Ebm..um n_uerM.Mqumon from the cumriculem was oot to be limited to
oubsiders. Beginning in 1910 2 few rebellious 8:% nrnnn-_w nru.__numnn_n
sraditional college life and called it false and exclusive: bﬂuﬂbm a mnmqﬁ.mcm el
2 decade later than Canby, Walter Lippmann :umnnr&om Bﬁrwa.m -
cailored clothes in preparation for his ascent to mﬁ top of Harv Sa_nsummﬂunim
duate society. He quickly leamed that no major u&nahnmm”ﬁm kX m
w&m&nﬂ%as por did any of the final clubs that hwh
social prestige. Lippmann turacd clsewhere. The world that he created o
mﬁ___n_.w such as John Reed broke with college codes. It mwnoﬁom_m Eﬁ“ﬂnrn
exclusions and claimed both the polifics of the broader society an
- intellectual commitments of the faculty. . .
N Fadividuals had long dissented from college life, finding person omp— mﬂwﬁ..:n
+es to confront its conformity, but Harvard in 1910 sa% _,..wogn_w co mmﬂn
WH.«_..E. This third path collectively opposed college E.n. College R_&n
ok cheir language from early E&B.EHF. - Em_c_ﬁ _nwnmneqmmo QE.Q—BE ﬂﬁnﬁmu..ﬂ
identified with the ideal univesity- HEH_.— mﬁﬁ%&”ﬂ“ﬂn m ners
il iddle class whose deviance—oft < wn_. ng
E_a n_m nwﬂnnﬂ_nn.—munﬁnma_u college life. As excited by nmﬂu.nm. any Oﬁm_mn_nn
.Hun_._.nmn rebels could be as cavalier about grades on»mwn&aumnn as ”.nm.hﬂhmw
man, for they did not see their four college years as instrumental to
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success. College rebels demanded the content, not the form, and identified

keenly with artists and writers breaking conventions and with the few

iconoclastic professors moving into the academy. College rebels fought the i outsider. Many had only the diffuse vish to continue st ds, but some looked
L unrom_"ﬂnrwpm as their future mBm% .H_uﬂ_. had .wr nwo_nn__wnnﬂnmuﬁ”m
§  women's colleges and the coeducational institutions. Thase who dnﬂmnmnm
} to the sl female schools such s Vasar College had 2 chance to del
. themselves on their own terms. The more outgoing nnﬂn&wnﬂm“_ﬁ SMM
}  life. Although these women studeats were independent and hedonisti

sodial distinctions that sorted out college students and reveled in difference,
oot uniformity. Not content with individual resolutions, they began to
battle with college men for positions in smxdent government and on under-
graduate newspapers. :

With its heady mixture of iconoclasm, ndiclism, intcllectuality,
bohemianism, and opposition to traditional college Life, collegiate rebellion
traveled quickly. By 1920, when Margaret Mead eransferred to Bamard, the
Columbia-Barnard rebels composed a lively group.

Because college iconoclasm has always stoad as a counter to the collegiate
way, it has never appeared as a college culture in its own right Bach
succeeding college generation believes it alone has discovered che truth. But
since 1910 collegiate rebellion has existed 25 an alternative available to
entering freshmen. Once the pettern was cut, iconoclastic yoath needed no
special spur to become rebels, only a conception of themselves as noncon-
formists. They were supported in their struggles on campus by rebellious
graduates our in the world, wha publicized their efforss, goaded them in

petiodicals and books, and helped them form a national organization.

Beginning in the 19205, when innovation in the arts split from radical
politics, college rebels divided into two streams. Some students of an inde-
pendent cast of mind withdrew fram political discourse to struggle for inner
psychic freedom. Others continued their openly political hghts eo link
questions on campus to broader national issues. In the 19305 political rebels
moved into the ascendancy. At the Univenity of Minnesota, Bric Sevareid
and his friends cook contral of college pablications and student govemnment.
They sympathized with truckers on strike; and they successfully fought ro
abolish compulsory ROTC. They also discovered the world of ideas in the
classroom.
The confidence in their own cause that sémulated college rebels in the

19305 disappeared as the United States entered World War I1. In its wake

nonconforming undergraduates searched for inner transcendence, a quest

that often tock them off campus. The Columbia outcasts and poets, suck as

Allen Ginsberg and Jack Keronac, whe found each other in the 1940s, turned

to the streets of New York and the highways of America. Later known as
the Beats, with their underground poetry and novels they shaped the con-
sciousness of experimental undergraduates in the 19505, who began o gather
ta read their work, listen to folk music, and take their dues about the
mind-expending powers of drugs. In the same period most observers claimed
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political rebellion to be dead. But Willie Morris fornd it on the pages of

Bp.moHQﬁnmﬂm&mﬂﬁmﬂiiwnwam&ﬁ&nqaﬂamﬁgﬂg

The first women to ga to college were as scrious and aspiring as any male

their way, their college life did notincorporate male hostility to Mwwnhm @:MMH”
or disintercst in study. As the colleges mnn..uﬁ.amnw the n_nﬁw_uﬁn.m of -y om.
they brought society on campus with its divisions and exclusions. ) Hn

humbler backgrounds or with serious commitment to E&%momb =nnB..
selves partially outside this world. To this degree n_un. ﬂon.ﬁ” o0 .,E.mﬂ
imitated their masculine counterparts. But female collegians lived within a

| community of women. As they competed in athletics or ran for offices in

campus organizations, they learned new skills which took them beyond the

E _anons of feminine behavior. No future positions awaited them upon gradu-

i i ed up for capitalism, some of ¢he afl-round

%WPDW%MOE_”WM ”ﬁ:% _umn“dm.ﬂ :hntww,“mun.—nnww women who turaed
ic life and causes. .
° M”Hmnﬂmonh institutions the pioncer woman ﬁEwnuG. m_.ﬁw MHWWH
Freeman at Michigan, saw themselves cast in the role of onwsiders. Tt hele
serious purposes and those of gencrations of women from modest ba
ands preparing themselves for paid work. As mare affluent and Bﬂﬂm—mun

Mnon“uww women entered college at the end of the Eumﬂmpmu oMnMnn”nﬁpEM
Found a way to get partly inside: they created nw.a sorosity we Hnaﬂuﬂ
them with male power on campus. Conservalive and cautious, ..H.Mnm_
insisted on social distinctions and feminine @Eﬁon I the twenh omﬂ”
tury, as college men pactially traded male solidarity for female companion

.~ ship, the organized women became the sought-after dates of college meu.

i ity singled
few gained 2 moment of glory when their beauty or womg singl
.Mwn:u out for sacial honors, Less affluent women or EBnﬂE—WHEHMMWM

ambitions remained outsiders. The more freewhecling joined male
nﬂﬂhﬂ@ﬁnﬂﬁm iwnﬁn bave entered college; munﬂrwwm E!n.w&wwﬂrh
campus scene and asked the question: Where do I fit2 mEm._Hn_m% w_quu_._« 2ve
wondered if they were eollege men or womem, outsiders, or rel nmmvmun
throughout the twentieth century educational reformers have mnﬂww—
cultural system of undergraduates, the structure of college life. Influenced

ry
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—rﬂw&.ﬁ—hﬁ_m
TO ﬂu-ﬂnﬁﬂ

not college men, L ¥

leaders, o were gaining academic glory. How could pnder.

energies be harnessed 1o the :

elitist, opposed . academic ends of .

%EM.E.“ML n_u&na_un &SEOE themselves Eﬁom“um&n_wuninﬂw Others, less

answers to the .ﬂﬂ.ﬁﬂnwn focus of concer am&:ﬂ&”ﬂw“muﬁm

fraternities be abolished, Sanomﬁm:un_.uoum .n_E mm.%.:ainn_. Should nup_uunwhm

Or 1gnorT ? How mi ¢ m.ﬂﬁmnmv:.m

migh rela-

tionships with facul ..
. ¥ and administrators be established ? How might college ”

raen come to value academic excellence :

.“._HHRM_”_..w.wm.w be brought inside or limited M& oo m.”.._ﬂn.mn toscholars? Should
E.uwba experimented with a wide e

some vicious; pew coll "

radical explanations for their d;
Plans of actien.
msnwnwnwnwmw.m& asNew Left radicals

aiests R_mﬂ& to teach idealistic students about tiie collusion of the
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spirited and ~ ynd women from outsiders
and atiracH . -

ve, be made 10 study? How could their B Mu»m.“ﬂ“a”m nnER_.ounrMﬂmHno q

F ]l authority. Asradicals tangled with administrators and police, they drew on

% undergraduates’ _ognoﬂnronrn.»mm their sense of common cause against

$  dult power. Although the increasing

: ange of reforms . ]
N .ﬂwa i_.._.n_wﬁn.—v m-.n.ﬂnﬁﬂm.nmhm or mﬂﬂﬂﬂwsaﬂ.nu”ﬂ“”—hﬂmwp

§ college men z2ud wo

politically, campus actions
Student strikes of the late

Until May 1970 only

: Introduction: The Werlds That Undergroduates Make
B ok music and deniim, the bonndaries that had formerly divided collegemen
2nd rebels softened. The escalation of the Vietmam

the draft personally threatened many male under-
ucstion not only governmental aurhority but

radicalism of the New Left isolated it
1 deew into their wake undergraduates terrified by

' the draft and outraged by the iolenoe and tear gas turned against protestess-
1g60s altered the consciousness of these who

‘ pasticipated and of those who observed.
‘ a minority of students ever imvolved themselves

Why this period felt unique, cven

in the campus protests of the 1960s.
larger proportion of undergraduates had

i mcntors and eschewed polidcs or took cautious positions.

The cumulative events of the 1950s ended the hegemony of college life.

¥ At the end of the decade it cemained as one option, but hardly the most

important. Divisions persisted on campus, but they signified personal prefer-

. ences unconnected with prestige.

The killings at Kent State University and Jackson State College in May

170 evoked an cutpouring of protest unmatched
andergraduates returned to campus in

in calier periods. When
the fall, however, an era bad ended.

:mation of the draft and the winding down of the war, repression,

the deaih of innocents, s¢

1£-destructive forces within youthful radicalism, 2
; worked their way. Protesestoppec- Observ-

ers who had anticipated an ever-growing radical movement among college
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in their history ¢that has persisted now for over a decade and 2 half, All the
energies that had once gone into campus bigh jinks or political demonstra-
tions focused on the curriculum. In the permissive sacial environment of the
19702 hedonism continued unabated. Colleges had largely withdeawn their
oversight of manners and morals, leaving undergraduates relatively free 1o

experiment. Ihrugs and sex continued to be part of the campus scene; and .‘ frdi Aot e oiing n&gﬁwdﬁm_mwamwﬂw
3 &n&mm high schicol students in the past, these undergraduates fllw
¥ . fividud interests that might lead them to find true vocations or to

aleohol retumed. But the demand that kife and learning join was no longer
heard; and students separated their private pleastires from academic work.
As they returned to study, college students of the 19705 dropped earlier

concerns for relevance and societal well-being and concentrated on enhanc-

ing their competitive advantage for professional schools, A narrow feminism
that advocated women's advancement within the existing socicty encour-
aged female students to pursue formerly male-dominated professions,
thereby adding to competitive pressures. The majority of all students looked
to the professions as their route to financial well-being and security. The
claims of meritocracy, apparent to some since the beginning of the century,
now appeared invincible, drowning our the actnal possibilities in the eco-
nomic order for chance, connections, and entrepreneurship. Undergraduates

- nmwonm&imwmdﬁmﬁbnnamﬁaﬂﬂmnmﬁgﬁprnwﬁwmamﬂmﬁ

medical or lew school. They wondered if there was anything for them in
fraternity life or political action groups. The corrosive effect of this question
decimated the ranks of collegians and rebels. In the 1g70s the colture of the
outsiders trivmphed aver the ethos of college men and women and rebels,
But what bad once beea the province of aspiring youth, optimistic abont
their futures, became that of prosperous collegians fearful of downward
sacial mobility. Beginning in the 19705 the New Outsiders transformed the
campus.

The classroom retrieved its centrality as increasing numbers of students
vied for high grades. A feeling of entitlement soared the air as undergradu-
ates fought over the scarce-goods of library bocks and taboratory space. The
sense of community eroded, and cthric, racial, and pender relationships
became clouded by the hostility of the established defending their preroga-
tives. Faced by the anarchy of the war of each against all, many students
retreated socially into the lives they had known before college.

By the mid-1980s changes in the economy and a growing sense of routine
bave moderated slightly the harsh world of the New Ousider, but is
essential dimensions remain intact. Boundaries between student groups re-
main permeable, and thus the ethos of the New Outsider shapes these wha
currently choose to be college men and women or rebels. The fear of

2a

- 8 world D,mouuﬂ.m parents, conknues to .HOEWBDR dhﬂ““mﬂummun by m_..ﬁm.nm
B I this gwﬂnn&uﬂmcnw_ﬁm&wrnjmn& d to n%vn kg
E dhrough the application of all the strategies o_m. mﬂu&bm oollege e
: :m:”pmﬁnm outsiders pursued. Despite their scriousness, tacay
F once
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| le
¥ .conomic and social erosion, of not being able to reproduce the comfortab

uate CONSCIOUSTIESS.

O:ﬁmnmmononsuuunnsnwnmmn amw&h%ﬁﬂuﬁnmnsou&nﬂﬁ

ra . for the cumula-
ive grade mBh mﬁnqﬂumnnﬂ&m.ﬁpﬂ “_”.nﬂ:mmmn.mr h”“ﬁmﬂi Mﬂ”ﬂn& If college today
Mq.MMnM”‘an is not just because professors are piling on work, but because
" u“wunrunw““nn_nnowﬂh qﬂmﬂﬂwmﬂﬂwﬂmb and women M_Ew much am. the
&Hﬁaﬂggm n_..,ou New Outsider as well as assume mun Ww&un””m of Mm.%&nmum 4
i GreekNetrer fraternity sysicm is attracting mMorc n.ﬁ.Eﬂ
_.h.m. duw 1 of an established group and of a clear place in the campus
HmnEwEn_nmoﬂ y mMMMHﬂ service to the college remains devalued, its m.ﬁEu.Jm
e FﬁB._.BPBnE. Hedonism is no longer the preserve o
wﬁ_nhunﬂchm ﬁﬂ”ﬂ“ﬁh&&ﬂ continee to support QBE.._E__ cheating, vio-
o .o Elitism and conformity do not set sorenty wolmen apart
oo E.mnmnﬁ_.uum_.wmwgw« buot nonetheless can be located in their more EDMMM
MSB in the houses. While those outside the system da not recagnize MH_EH
aper nq_u those inside work to convince each ather of the .dmrEnmw““—B o
M__WMH_M bﬁm‘w time when the consciousness of the New MMBMMH wm_d e
campus, fraternities and sororitics have added the rheto academi
mm.“nm: M_EH B.HmMM.Woﬂﬂmmuﬂonng&oﬁ. in its more politicized fonms o gr%oﬁ
but, ﬁ%nm&_hm”nﬂimbm. few students see the point of ﬁ%&na
mﬁwu&ﬂwwﬁoﬂm college students is an emetging conscio

- rather than attacks, The objects of 1g8os college rebels are not college men

and women, who—however caught in their own posiave self-estimation—

in marginal . Contemporary rebels confront .-._un New Out-
HWMHEE mRmBnm_on MMHHBBQW ﬁamnrnnmn?ﬂ from the careerism nm_um .mﬂ:—?uo
. na,.ﬂu_”_ € their classmates. Many rebels outwardly no.umn._mB.. opting
g .ﬁEMoMn_Hn or hairstyle. The struggle m_u_n_...ﬂ wage is within mmn:. Mui“
Nwmm to frame an independent course, to mediate the mwuhm-n_n uﬂuﬂndm“
rofessors, and peers. Their stance is cautious and wary. Their quie
Munﬂn_ however, are solid and real.

2r
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..H,rm.th.Eamequo«Eu continued into the mid-1980s. Because no rapid
wﬁumw. noE.q_ﬂE_nagn mEon blur our vision, we can now see for the first time
certain in undergraduate culture as well 2s new elements that have

reshaped old forms. The clari
understanding, e clarity of the present makes this the moment for

22
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College Men: The War between
Students and Faculty

College life was born in revojt. Not just the insubordination inherent in
youth, but 2 wave of violeat, collective uprisings in the late eighteenth and
carly nincteenth centuries against the combined authority of college profes-
sors and presidents. In every case forcibly suppressed, the conflict went
underground. Losing the preliminary battles, college men won the war.
Collegians withdrew from open confrontation to turn to covert forms of
expression. In the interstices of the nineteenth-century college, college men
forged 2 peer consciousness sharply at odds with ¢hat of the faculty. They
created college life.

1 do not meax to suggest that the collective life of students was a creation
of the new Republic. Undergraduate culture has 2 long and rich history.
In fact, it long preceded the Wmnhﬂ%ﬁfﬂ&nﬂgnwnz&rgﬂ.gn

- recorded history of associations of universicy students began in the twelfth

century, at the very ongins of the university itself. When students and
teachers Grst gathered in urban centess in Italy, students orgapized to protect
themselves, The word university means “totality of a group” and was first
applied to these student organizations. Faculties in Bologna and Paris formed
guilds in response, protecting their right to give examinations and to grant
degrees. Endowments of colleges or halls of residence to house penurious
students pave facalties, most importantly those of Oxford and Cambrdge,
some abiliry to contro! the unrly bands of young men who gathered for
instruction. But everywhere students threatened established sodety by their
rowdy ways.!

Records of youthful hedonism and collegiate customs in North America
go back to Harvard’s beginnings. Its poverty, simplicity, piety, and small

23











































